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Abstract

This document presents a narrative case study that analyses the exchange and
mobilisation of knowledge generated in the encounter between a Spanish Research,
Development and Innovation (R&D&I) project (HEBE project] and the European Project for
Youth Participation (EPYP), where partner organisations from France, Portugal and Spain
worked together to strengthen participation for youth with fewer opportunities in the field
of international solidarity. The outcome of this encounter is a socio-educational diagnostic
tool for youth organisations and educators in diverse educational and community contexts.
This diagnostic tool was itself a further development of the HEBE project’s rubric, an
analytical tool based on nine dimensions of youth empowerment. The results from the
international encounter show that knowledge transfer is not a one-way process but rather
a collective construction in which each agent (researchers, educators and young people)
contributes their knowledge, contexts and languages. Finally, this project also shows

that when young people are empowered through participatory spaces and their decisions
are recognised and integrated into collective processes, they can make a difference in
research from its first stages.
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Introduction: Academic Knowledge Building in the HEBE Project

'The HEBE II project (Identification of empowering and limiting factors of youth empowerment: Analysis of
discourses and practices of educators) is a Research, Development and Innovation (R&D&I) project funded by
the Ministry of Economy and Competitiveness of the Government of Spain), developed between 2018 and
2021. Over five consecutive projects, HEBE has focused on the definition of youth empowerment and

its pedagogical dimension, generating knowledge and tools for professionals working with young people.
Specifically, this second project (HEBE II) focused on the following questions:

* What moments, spaces and processes promote youth empowerment?
* What factors can improve or inhibit youth empowerment, and how can they be evaluated?
* What role do educators play in helping young people to be empowered?

The project was led by the University of Girona and included the participation of the Autonomous
University of Barcelona, the University of Barcelona, the Pompeu Fabra University and the Autonomous
University of Madrid. This collaboration brought together an interdisciplinary team with the aim of
providing a broad perspective on the phenomenon of youth empowerment, combining pedagogical, social
and methodological perspectives. Methodologically, the project was based on a qualitative approach with
a strong participatory orientation, developing both conceptual instruments and applied tools aimed at
practical transfer. Over the years, the HEBE project has worked on the definition and validation of nine
dimensions of youth empowerment (Ciraso-Cali et al. 2023; Llena Berfie et al. 2023; Planas-I.1adé &
Ucar 2022; Sala-Torrent et al. 2022; Valdivia-Vizarreta et al. 2025). These were developed together with
professionals and young people in diverse socio-educational contexts through the use of visual, narrative and
participatory methodologies (Jimenez & Salvad6 2018; Llena Berfie et al. 2017, Ucar et al. 2017).

In addition to scientific work, the project has developed multiple resources aimed at practical knowledge

transfer, such as rubrics, guides, audio-visual materials and open training sessions (https://projectehebe.com/
en/creations/). These materials have been designed to support educational and community processes related
to youth empowerment and are available in open access for adaptation and use in various professional and

training contexts.

Although the HEBE project has a strong presence in Spain, with validations carried out in different
regions, until now, its use in an international context has not been documented. To introduce this leap in
scale, a specific opportunity for European collaboration was identified through the Erasmus+ program,
which allowed the approach developed by HEBE to be projected internationally. The implementation
of the HEBE framework within the Erasmus+ European Project for Youth Participation (EPYP) — an
interdisciplinary initiative focused on rethinking and exchanging practices to promote greater inclusion in
the associative sector — constitutes the first concrete experience of the international transfer of its results.
The project was funded by the Agence Frangaise de Développement (reference: 2021-1-FR01-KA210-
ADU-000034109).

The HEBE project, represented by the team from the Autonomous University of Barcelona, was involved
in this Erasmus+ because this process allows (1) to test the usefulness of the dimensions in diverse scenarios
and with diverse youth; (2) to gain an external validation that enriches its applicability in international
projects; and 3) to mobilise and generate new knowledge in the exchange and co-creation between academia

and the associative sector.
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'This article, authored by members of both HEBE and EPYP project teams (Figure 1), is aimed at
narrating the encounter between these two projects that resulted in the co-development of a diagnostic tool
for youth organisations and educators based on HEBE conceptual and instrumental framework. This tool
was co-created and validated across three European territories, with the meaningful participation of young
people and educators. After examining the participatory process, we will discuss the tangible and intangible
results of this encounter, as well as the lessons learned, which can be useful for further projects of youth

knowledge mobilisation.

Figure 1.  Picture of the EPYP project team at one of the face-to-face meetings. EPYP, European
Project for Youth Participation

RUBRIC: SPECIFIC CONCEPTUAL CONTRIBUTION

The HEBE project rubric is a tool for analysing, planning and assessing socio-educational processes of
youth empowerment. It is conceived as both a process and an outcome, which strengthens young people’s
capacity for decision-making, action and meaningful participation in their communities (Corbella et al.
2021; Ucar et al. 2016).

These authors stated that youth empowerment is always the effect of a negotiated interaction between
the capacities of a person, group or community, and the options that are provided by their environment. The
development of the rubric combined qualitative methodologies — such as focus groups, in-depth interviews
and narrative analysis — with participatory approaches, integrating the voices of both young people and

social education professionals.

The rubric (https://rubrica.projectehebe.com/en) is structured around nine key dimensions of youth
empowerment, identified through fieldwork in various socio-educational contexts in Spain and based on
theoretical dimensions identified by Ucar et al. (2016): growth and well-being, relational, educational,
political, transformative and emancipative. Its objective is twofold: first, to facilitate a diagnosis of the levels
of empowerment generated in projects aimed at young people and, second, to guide the improvement of
these interventions, offering clear and flexible references that can be adapted to different action frameworks.
Since its creation, the rubric has been used as a pedagogical, evaluation and planning tool in both formal

and informal settings.
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1. Participation: The ability to influence the environment and get involved in collective actions or
projects.

2. Responsibility: Voluntary and realistic assumption of commitments and tasks, as well as the
consequences of one’s own decisions and actions.

3. Critical capacity: The ability to analyse problems or situations and develop one’s own criteria
regarding them.

4. Self-esteem: Recognition of one’s own abilities and limits, personal satisfaction and security, as well as
positive evaluation by those around them.

5. Meta-learning: Awareness of one’s own learning process, ability to learn how to learn and perception
of the acquired power to act.

6. Effectiveness: Ability to make decisions aimed at achieving objectives, being methodical, consistent
and effective in carrying out tasks.

7. Autonomy: Self-initiative to act according to one’s own convictions and the ability to make decisions
independently.

8. Community identity: Connection with the environment, participation in community life and
recognition of shared social and cultural heritage.

9. Teamwork: Ability to collaborate with others, communicate effectively, lead, negotiate and reach

consensus in a group.

'The articulation between theory and practice allowed the rubric, as conceptual knowledge, to be

transferred and reformulated in a new European scenario, as shown in the following section.

Knowledge Mobilisation Within the Erasmus+ EPYP Project

'The international EPYP project (in Figure 2 the former project website is displayed) was coordinated by the
French youth network Engagé-e's et Déterminé-e's (E&D) (France), focused on international solidarity;

it formed a partnership including the participation of Eurasia Net (France), the youth Braga delegation of
Red Cross (JCVP) (Portugal) and the Autonomous University of Barcelona (Spain). It was funded under
the Erasmus+ program, a European initiative to support education, training, youth and sports. This program
is handled by the European Commission and managed, at the local level, by national agencies. In particular,
this project was constituted as a small-scale partnership in Key Action 2: cooperation for the exchange and
innovation of good practice. The main objective was to strengthen the participation and empowerment of
young adults with fewer opportunities (hereafter JAMOs, the shared acronym used in French, Catalan and
Portuguese). Empowerment is understood as a socio-educational process through which individuals develop
capacities, acquire tools and enhance their agency to influence personal, community and social contexts
within international solidarity (Drydyk 2013; Ucar et al. 2016).

In this process, EPYP team members agreed on a definition of youth as a vital moment of transition
towards adult life; rather than delimiting youth within a specific age range, we understand as ‘young’ a
person who is still developing their autonomy at the economic, social and political levels.

This initiative is part of the broader program, Place aux Jeunes! (Make way for young people!), promoted
by the Commission for Youth and International Solidarity of Coordination SUD. This platform brings
together French organisations involved in youth, popular education and international solidarity, with the

aim of promoting the active involvement of young people in social, political and economic processes.
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Figure 2.  Former project website

In this article and in the partnership, international solidarity is understood as a form of political practice
through which different actors mobilise to support struggles against injustice beyond national borders. This
perspective emphasises collective action and political alignment between movements, rather than being
limited solely to institutional cooperation between organisations operating in different national contexts. In
this sense, studies on youth activism show how young activists can become involved in struggles taking place
in other countries through practices of mobilisation and political support, as occurred in youth campaigns
against apartheid in the United Kingdom (Brown & Yaffe 2017).

'The first idea of the EPYP project was generated by members of E&D and the Autonomous University
of Barcelona (UAB) together, who realised that usually spaces for participation in international solidarity
are often occupied by similar profiles: people with higher education, with a developed critical awareness and
availability of time and personal resources. JAMOs often remain passive recipients of projects, with little
active presence in decision-making processes. Therefore, the members of the EPYP partnership considered
the need to support young people, specifically those in vulnerable situations (for instance, minority groups,
youth living in rural settings, youth with citizenship or legal issues, youth with low socio-economic or
cultural resources and youth who are unemployed or with a precarious job), in their right to participate
in international solidarity and in decision-making within the organisations (Becevi¢ & Dahlstedt 2021;
Gathen et al. 2025; Korkman 2022; Trivelli & Morel 2020).

Faced with this situation, the participating organisations developed a diagnostic tool to facilitate
the active inclusion of JAMOs. Each entity contributed its expertise: the UAB, based on its academic
expertise in youth empowerment; the Braga Red Cross, based on its direct work with JAMOs in the field
of social well-being; and E&D, together with Eurasia Net, based on its experience in popular education
and international solidarity projects. The objective of this diagnostic tool is to offer international solidarity
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organisations a series of personalised recommendations that facilitate the active inclusion of JAMOs,
fostering an enabling environment for strengthening their capacity for action. Whilst it is primarily aimed

at this group, it can also be used in broader youth inclusion processes.

'The tool created in this project is based on the nine dimensions of empowerment defined by the HEBE
project, which were reinterpreted in the new context through a participatory process. Its objective is to offer
tailored recommendations that allow organisations to self-diagnose their structure and projects, identifying
the extent to which they promote the empowerment of JAMOs. Based on the analysis, guidelines for

improving organisational environments are proposed.

The tool is designed for both JAMOs and other young people and includes three usage paths:

* assess the enabling environment to strengthen the power of JAMOs to act within a project;
* develop a reflection within a structure on effective inclusion and empowerment of JAMOs; and
* identify areas for improvement within a structure to strengthen the power of JAMO action.

To ensure its relevance and usefulness, the tool was co-developed through participatory processes carried
out in February and June 2022 in Braga, Marseille and Paris, with the direct involvement of JAMOs and

industry professionals.

Co-creation and Adaptation Process of the Tool into the EPYP
Framework

'This process was structured in four interconnected phases to ensure the active involvement of JAMO
members throughout the entire process. A diverse steering group was formed, composed of professionals
and participants from social organisations, senior researchers, young researchers and students, and youth
leaders. From each partner organisation, young people were invited to be part of the steering group, to
participate in the transnational meetings and to contribute to the design of the process, with a special focus
on inviting young adults with fewer opportunities (coming from minoritised groups, such as youth from
Roma communities or migrant youth). Diverse participation was explicitly encouraged, also implementing
measures such as hiring interpreters (meetings of the steering groups were held in English, and interpreters
usually accompanied young speakers of different languages); facilitating time and space for relaxed
reflections and social, informal gathering; working sessions where team members worked in mixed groups

(members of different ages and backgrounds); and using visual thinking tools.

In recruiting youth participants, priority was given to young adults already involved in the organisation
who faced greater barriers to applying for solidarity projects. Young researchers were responsible for
documenting the process, facilitating and leading dialogue spaces, and gathering lessons learned. In
particular, two young researchers in their initial training (a master’s student focused on educational research
and a PhD candidate focused on education) participated throughout the process. They were also in charge
of leading the joint reflection on the results from the workshops, which happened during the second
transnational meeting. For both researchers, the participation in the EPYP project had a formative role, as
their research interests pivoted around participatory evaluation and socio-educational practices.

Professionals from social organisations were in charge of convening and supporting the young
participants, with the aim of ensuring a diverse and contextualised perspective at each stage of the work.
These activities combined in-person and virtual meetings; the number of members of the steering group
fluctuated from ten to 15 people throughout the year.

Gateways: International Journal of Community Research and Engagement, Vol. 19, No. 1 May 2026



C

UTs
ePRESS

Valdivia Vizarreta et al.

THE DESIGN OF THE WORKSHOPS

Preparatory meetings were held between E&D and the UAB, addressing issues of coordination, task
distribution and time planning. These meetings allowed for the establishment of methodological and

organisational agreements that were later essential for the joint development of the project.

Figure 3.  Picture of the first transnational face-to-face meeting

'The first in-person meeting took place on 7 and 8 December 2021 at the Maison des Initiatives
Etudiantes (House of Student Initiatives) in Paris (Figure 3). The first part included a presentation by the
UAB on the HEBE project and the importance of youth empowerment to other French organisations
involved in youth work in the international solidarity, with the participation of all the consortium entities,
as well as young adults and professionals from the international solidarity sector in Paris. After the
presentation and a social lunch, a world-café format was adapted to foster cross-disciplinary discussion
on relevant shared questions about youth participation and empowerment (approximately 30 people
participated in this open event). The second part included a workshop held among Erasmus member
organisations, where the HEBE project approach was presented and its adaptation to the target group was
discussed. During the workshop, participants jointly defined the methodological strategies for each region
and agreed on shared commitments, including procedures for collecting and submitting results to the UAB

for joint analysis. Eleven EPYP members participated in this in-person meeting.

In the initial project phase, the UAB implemented a methodology informed by the pedagogical
framework developed through the HEBE project. This framework identifies nine key dimensions of youth
empowerment (included earlier), encompassing both personal aspects, such as self-esteem, autonomy,
responsibility and critical capacity, and those related to collective and community engagement, including
participation, teamwork and community identity. From the outset, young people were actively involved
in the process, as one of the core intentions of the project was to promote participatory and co-creative
methodologies. The initial activities combined conceptual exploration, such as constructing a shared
definition of empowerment and reflecting on each dimension, with experiential exercises where young

people discussed their own experiences of participation or exclusion from solidarity-based organisations.
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As the process unfolded, several critical observations were raised by the partner organisations. Whilst
the proposal from the UAB was well-received in terms of its theoretical structure, concerns were expressed
regarding its contextual fit. Some of the concepts included in the rubric, particularly meta-learning and
effectiveness, proved difficult for young people to grasp, leading to a collective recognition of the need
to adapt the language to better suit the realities and understandings of the target groups. Furthermore,
some partners highlighted the need for stronger alignment between the proposed activities and the lived
experiences and forms of participation that were meaningful to the young people in their local contexts.

In response to this feedback, the methodology was revised to incorporate more creative, physical and
interactive dynamics, which supported a more accessible and engaging approach for participants. Mixed
groups involving both young people and educators were established in order to foster intergenerational

dialogue and mutual learning.

According to the contributions of EPYP members and the participants in this first event, the
participatory workshop was re-designed, with three activities. In the first one, groups of young people and
educators were asked to come up with keywords, a common definition and examples for each of the nine
dimensions of empowerment. In the second activity, both educators and youth separately responded to
different questions on youth participation, such as reasons to participate or not to participate, limitations
and barriers that they face in international organisations and initiatives, and the role of educators in youth
participation. Finally, the third activity was a ‘shifting debate,’ where educators and youth were asked to
physically move according to where they imagined themselves on a scale of each empowerment dimension.
After each movement, a debate was initiated on examples of that dimension at play and how to improve
them.

THE IMPLEMENTATION OF THE WORKSHOPS

In a second phase, these participatory workshops were held in three regions (Paris, Marseille and Braga) in

February 2022 (Figure 4). These workshops included the active participation of JAMOs, young researchers,
volunteers and professionals from the organisations involved. The workshops addressed the nine dimensions
of youth empowerment and identified linguistic and cultural barriers — such as unequal understanding of

terms like ‘community,” ‘collective’ and ‘meta-learning’— which prompted a joint language review.

Figure 4.  Screenshot of the summary video showing the workshops held in each entity
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After each workshop, the EPYP team members gathered all the group productions, and they wrote a
report to reflect on how the workshop went, the contributions of youth and educators, and the collective
conclusions. In some of the territories, the workshops were also recorded. The written report was not
directly shared outside the EPYP project, but it served as a basis for oral feedback for young participants
and educators. Moreover, eight videos about these workshops and some key results were edited; subtitled in

English, Portuguese and French; and shared among the participating youth organisations and participants.

In total, 22 young people and 17 professionals (educators or other kinds of adult supervisors) participated
in the workshops; local EPYP team members acted as facilitators of the workshops. The participation and
involvement of youth greatly varied across territories; however, the activities were described as ‘intense,’
sometimes difficult, but enriching. The choice of having mixed groups (educators and youth) proved to
be a good idea in order to facilitate the completion of the activities and to keep the conversations on task.
However, some of the youngsters could contribute more actively in the moments when educators were
performing another task, as they felt more at ease sharing their thoughts and experiences with their group of
peers. Since the workshop activities were planned with both separated and mixed moments, some of these
young people’s contributions were gathered and later discussed, without having to expose the person who
had originally made the claims. At the same time, educators also had some significant moments in their own
discussion, and facilitators observed a need to share moments of their work. In two of the three territories,

educators valued the opportunity to participate in the activities not as ‘teachers’but as active participants.

In particular, the final activity — the ‘shifting debate’— was experienced as a free and reflective space to
recognise their own empowerment as youth educators, how working with young people had changed them
and the challenges and opportunities they face in their daily practice.

THE ANALYSIS OF JAMOS AND EDUCATORS’ CONTRIBUTIONS

All the productions and reflections (both from participants and from facilitators of the workshops) were
analysed by the researchers from the UAB, with frequent moments of sharing and validation by the other
EPYP members. The analysis identified shared difficulties, particularly in understanding meta-learning, as
well as differences in how young people conceptualised other dimensions. For example, community identity
was described in one territory as a set of shared values and principles, whilst in others, it was understood as a

relational bond among a potentially heterogeneous group of people.

New insights were also provided by the youth on critical capacity: their discussions focused on how to
take criticism and act on the basis of it, and how to support the capacity of expressing constructive opinions,
fostering mutual respect. The analysis of the first activity allowed us to revisit the original definitions of the
empowerment dimensions to ensure that they were expressed in terms that resonated with the participants
and to identify meaningful key concepts that were later used for the items of the tool. In Table 1, the most

important examples of the initial and revisited definitions are offered.

‘These changes not only improved the clarity and relevance of the activities but also helped ensure that
the methodology remained faithful to the project’s commitment to inclusion, participation and co-creation.
In contrast, the contributions from the second and third activities were necessary to propose examples and
suggestions for organisations, to come up with a structure for effective inclusion and empowerment of
young people with fewer opportunities. These suggestions were categorised and included as proposals at the
end of the final tool. Some of the aspects that emerged and were addressed in the final tool were as follows:

- the feeling of not being legitimated to effectively participate in the organisation’s structure;
- the access to relevant organisational and cultural knowledge in order to participate; and
- the support from family and cultural background.
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Empowerment Initial definition Revisited definition Key concepts
dimension (theory-based (based on workshops' results)

and from previous
research projects)

Critical capacity The ability to Ability to observe and/or analyse Giving one’s
formulate one’s certain situations or actions to point of
arguments and to give a constructive opinion that view, taking
confront them with can improve a situation or enrich criticism well,
other people’s ideas a project. tolerance,
(for elaboration, see self-evaluation
Jennings et al. 2009; and respect.
Zimmerman 2000).
Community The awareness A set of principles/traits (cultural, Sense of
identity of sharing socio- ideological, gender, national, belonging,
cultural elements religious, etc.) shared by a values,
with a group that group in the spirit of coexistence nationality/
identifies itself as and social relations. It can be culture and
a community (see homogeneous or heterogeneous. participation
Agudo & Alborna in specific
2011; Travis & groups or
Bowman 2012). areas.
Self-esteem A positive attitude The process and ability to know Perception,
towards oneself oneself, to have a positive self- appearance,
that enables one to perception (also influenced trust, self-
appreciate and value by external factors) and to care and new
oneself (see Morcillo care for oneself and others. experiences.
2003; Morton & It also includes strategies for
Montgomery 2012). improvement, recognising our
limitations and challenging
ourselves.

Therefore, these contributions allowed identifying areas for improvement within a structure to strengthen
youth participation and empowerment, enriching the final tool with concrete examples from the experiences
of young people and educators.

Finally, the joint analysis of participants’ productions revealed some clashing conceptions and experiences
between young people and educators from the same territories, for instance, gaps between what youth

highlighted as ‘problems’ and what educators suggested as ‘solutions’.

COLLABORATIVE DEVELOPMENT OF THE FINAL TOOL AND DISSEMINATION

'The second transnational in-person meeting was held at the Autonomous University of Barcelona on 25 and
26 April 2022 (Figure 5); 14 members of the steering group, including JAMOs, participated. The lessons
learned were consolidated, and action lines were developed based on the workshop results.

During this 2-day meeting, the analytical process was shared and reviewed. The steering group defined
the tool formats after reviewing the final reports. This work led to the joint design of the final instrument
(Figure 6), which was validated by all entities. The final instrument was made available in both digital
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Figure 5.  Second transnational meeting: result analysis and co-creation held in Barcelona

and printable formats and shared through institutional repositories (for instance, the Digital Document
Repository from the UAB, https://ddd.uab.cat/record/275804, and the ‘tools’ section of the E&D webpage,
https://shorturl.at/I.20Rw). The instrument was translated and adapted into three languages — Spanish,
French and Portuguese — ensuring its usefulness in the consortium’s participating countries and encouraging

its potential expansion into other territories with related languages.

R R \ P

INTEGRAR A INTEGRER LES INTEGRAR
JOVENES ADULTOS/ . JEUNES ADULTES JOVENS ADULTOS
AS CON MENOS  AVEC MOINS COM MENOS

OPORTUNIDADES D'OPPORTUNITES OPORTUNIDADES

ENLAS : EM ORGANIZACOES
DANS LES

ORGANIZACIONES STRUCTURES E FORTALECER SEU

Y REFORZAR SU ET RENFORCER EMPODERAMENTO

EMPODERAMIENTO

LEUR POUVOIR
outil papier D'AGIR

Ferramenta
em papel

Herramienta
de papel

- EQD UMB_ & i cmei

Ose

Figure 6.  Screenshot of the downloadable version of the instrument in the three languages

Finally, E&D managed the production of the audio-visual materials (summary videos, interviews and an
explanatory video about the tool), as well as the organisation of the public presentation, which took place in

Paris and represented the final transnational meeting of the EPYP project.

The session was held on 13 October 2022, during the annual meeting of the ‘Place aux Jeunes!” project
and the Youth and International Solidarity Commission, with the participation of 68 people from
38 organisations. The objective was to create a shared space to review the role of youth in international
solidarity organisations and to present progress on ongoing projects (in Figure 7 and 8 some pictures of the

events, from dissemination material, are presented).
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The day combined three main activities: a roundtable discussion focused on the concept of youth
empowerment and its application in organisations within the sector; a workshop where our diagnostic tool,
developed with young people facing fewer opportunities, was presented to evaluate whether organisations
offer suitable conditions for their participation; and a group discussion on a peer mentoring program. The
integration of gender and youth perspectives into projects was also addressed.

The meeting concluded with an open forum that provided a concise overview of the work of the ‘Place
aux Jeunes! project and the Youth and International Solidarity Commission. The session took place in an

accessible and comfortable environment for the young people in attendance.

Figure 7.

Figure 8.  Screenshots of the instrument presentation event and reflection on youth empowerment

'The entire process was documented with recordings and transcripts and represents a valuable
example of knowledge transfer from an R&D&I national project to an applied international context.
As part of the informative results of the process, several videos were produced (in Figure 9 and 10 two
screenshots are presented), such as an explanatory video that summarises the meaning of the tool and

its application: Présentation d’un outil: Renforcer le pouvoir d’agir des jeunes (https://www.youtube.com/

watch?v=AxCVCgS1dzg).

Lessons Learned
The collaboration between the EPYP project and the HEBE project has resulted in a series of tangible and

intangible results, which can be grouped into three levels of impact.

First, a diagnostic tool derived from the field of applied research in social education was adapted and
internationally validated. This validation was carried out with the active participation of young people,
professionals and third-sector organisations, which gives it community and contextual legitimacy.

Specifically, the active and meaningful participation of young people in redefining theoretical dimensions
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ville symbole d'engc le jeunesses

Figure 9.  Screenshot of the video presenting the tool and the manufacturing process

(

trabajo en equipo \’. "

ao'seu trabalho de equipa % L3

TRAVAIL EN EQUIPE

Figure 10. Screenshot of the video presenting the nine dimensions of empowerment in three
languages

and their practical meanings fosters more relevant strategies. This process can support self-critique among
youth researchers and practitioners and help challenge adultism in reflections on youth-related practices and

policies (Corney et al. 2021).

Second, a transnational co-creation methodology was consolidated, which has been recognised as a

replicable model for future collaborations between universities and social organisations. This experience
facilitated key learnings related to language adaptation, the identification of cultural barriers and the need
to design useful tools tailored to real-world intervention environments. Specifically, during the project’s

development, several cultural barriers were identified, stemming from the participation of young people and
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researchers from three neighbouring countries whose conceptions of collaboration, sustainability, autonomy
and family differed significantly, despite their geographical proximity. These differences were compounded
by generational barriers, particularly regarding the legitimacy of youth knowledge, which generated initial
tensions surrounding the active role of young people as co-researchers. Institutional barriers also arose

due to the coexistence of diverse academic and operational frameworks, as well as gender and identity
barriers, inherent in a heterogeneous team. Finally, communication barriers were encountered, especially
linguistic ones, as the project was conducted in five languages (Portuguese, Spanish, Catalan, English and
French). Overcoming these challenges was made possible through a collaborative approach and intercultural
mediation strategies, which not only facilitated the project’s implementation but also strengthened collective

learning.

Third, the impact of this process is evident in its educational, community and political use. The tool
created has been used in internal training sessions, youth organisation meetings and institutional reflection
processes. The involvement of organisations in each region has also contributed to generating greater interest
in the use of this tool and in understanding and appropriating the dimensions addressed by the HEBE

project, thus valuing the scientific contribution from an applied perspective.

Furthermore, its existence and dissemination have helped highlight the importance of incorporating
the voices of young people with fewer opportunities in the planning of international solidarity projects.
This project provides empirical support for the claim that when young people are granted agency through
participatory spaces and their decisions are both recognised and integrated into collective processes, they
make a difference in the research process and products (Brady et al. 2023). Along these lines, the project’s
closing session, held in Paris, was attended by various social organisations and political representatives

involved in youth policies in France.

"The success of this transfer can also be explained by several facilitating factors. On the one hand, the
UAB team had prior experience in fieldwork with social organisations and in developing applied outreach
products, which allowed for a swift and contextualised adaptation. On the other hand, all parties involved
recognised from the outset the need to build a shared tool, integrating the suggestions for improvement that

emerged in the various participatory spaces.

Finally, collaboration with organisations such as the Braga Red Cross has generated opportunities for
new partnerships within the framework of future Erasmus+ projects. Although no specific cooperation has
been formalised with the French organisations, a fluid relationship of exchange is maintained through the

cross-dissemination of progress and resources generated by both parties.

Mutual Contributions Between Erasmus+ EPYP and the HEBE Project

'The collaboration between the HEBE project and the Erasmus+ EPYP project not only allowed the transfer
of a tool previously validated in the Spanish context but also generated an enriching learning experience for
the HEBE project. Working within the international context of the EPYP project — marked by differences
in the institutional frameworks, associative practices and cultural realities of France and Portugal —
generated a process of contrast that enriched the research perspective.

Exposure to diverse approaches to youth participation broadened understandings of empowerment and
strengthened its contextual and plural application, as reflected in the youth empowerment rubric. This

process was further enriched by learning from co-creation and validation in a new international context.

This interaction allowed the research team to broaden its perspective by contrasting the dimensions
studied with the cultural, linguistic and organisational realities of other European entities. As a result,
the process reinforced the applicability of the tool and contributed to the development of new theoretical
analysis frameworks, subsequently reflected in academic publications.
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Among the academic contributions of the project, one of the most recent articles (Llena et al. 2023),
which used Bronfenbrenner’s bioecological model and the social capital approach, is especially relevant. The
article was developed during the international transfer process within the Erasmus+ EPYP project, which
allowed the researchers to enrich their theoretical analysis based on the lessons learned from intercultural
validation. This experience offered a situated understanding of how the dimensions operate across diverse

regulatory, participatory and institutional contexts, strengthening their conceptual and practical applicability.

Throughout the development of the project, and especially at the beginning of it, the close collaboration
with youth organisations allowed important learning and reflections for the HEBE members from the
academia, above all, not to underestimate the importance of dedicating a relevant amount of time to agree
on key concepts and roles (such as what we mean with ‘educator, ‘empowerment’ and ‘participation’) and on
the final goal of the tool (a collective evaluation for organisations, rather than an individual diagnosis for
youth). This was important in order to foster clear and full cooperative work and to address some partners’

worries of youthwashing (Nicolas et al. 2025). A final reflection about what could have been done differently

was to use our evaluation tool to assess the project’s structure, as well as its potential and pitfalls, in enabling

young participants to empower themselves.

One of the most significant lessons for our research group in participating in this project was recognising
the structural barrier that has historically limited the participation of young people in the initial phases
of the research process. Until then, their role had been restricted primarily to data collection or as the
target population of the study, without being considered active agents in the methodological design or the
construction of research instruments. This realisation led us to rethink our practices from a more inclusive,
equitable and ethically committed perspective, one that fosters democratisation of knowledge and youth
empowerment (Chrifou et al. 2024).

Based on this experience, the team adopted principles from participatory methodologies, particularly
those inspired by participatory action research (PAR) and youth participatory action research (YPAR).
These approaches promote the active involvement of participants in all stages of the research process, from
problem formulation to the interpretation of results. This methodological shift entailed not only a technical
transformation in the study design but also an epistemological positioning aimed at recognising the value of

non-institutionalised knowledge and redistributing power in knowledge production.

'The inclusion of young people as co-researchers in the methodological phases allowed for the observation
of two distinct learning trajectories, both of which were relevant. On the one hand, among those without
prior experience in academic or research contexts, feelings of insecurity and illegitimacy were initially
identified, stemming from the perception of occupying spaces that traditionally did not belong to them.
These emotions reflect deep-seated symbolic barriers that have historically marginalised young people from
scientific processes. However, as they became actively involved in the development of instruments and in
decision-making, because the barriers to participation have been progressively removed (making language
accessible and facilitating free expression), these young people began to recognise themselves as subjects
capable of making significant contributions, which strengthened their self-confidence and their sense of
belonging to the research process. This is an aspect that we should undoubtedly further analyse to really
potentiate empowering research environments for young people (in line with Trull-Oliva et al. 2022).

On the other hand, a second group of young people — with prior leadership experience in community
or student organisations — experienced this participation from a different perspective. For them, engaging
with the methodological and analytical frameworks of social research represented an opportunity to
deepen the systematisation of their own practices. Understanding the fundamentals of instrument design,
qualitative analysis and collaborative work with a critical approach allowed them not only to validate their

previous experiences but also to acquire tools to expand their social impact with greater rigour and clarity.
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In both cases, the participatory approach served as a formative and empowering tool, both individually and
collectively.

Furthermore, the participation of two university students — one a master’s student and the other a
PhD candidate — significantly enriched the process. These young researchers played a key mediating role
between the senior team and the youth participants, facilitating communication, energising co-creation
spaces and actively contributing to the development of the instruments. This experience allowed them to
develop leadership skills, coordinate intergenerational teams and work in multidisciplinary and international

environments, strengthening their profile as researchers committed to collaborative practices.

Conclusion

'The collaboration between the HEBE R&D&I project and the Erasmus+ EPYP project has highlighted the
transformative potential of research when linked to real-life social processes. The international adaptation
of the instrument developed by the HEBE team has demonstrated that it is possible to transfer knowledge

generated in local contexts to international settings whilst maintaining its validity, usefulness and impact.

In contrast, collaborative work among institutions, social organisations and young people validated and
enriched the content, shifting youth knowledge mobilisation from practices about and for youth to practices
with and &y youth (Thompson et al. 2025). Such acknowledgment of young people by the adults involved in
the process constitutes a decisive contribution to the enhancement of their self-esteem and personal efficacy,
both of which are foundational components of empowerment.

'This experience shows that knowledge transfer is not a one-way process but rather a collective
construction in which each agent contributes their knowledge, contexts and languages. It also demonstrates
that all participants — researchers, educators and young people alike — benefit from the learning processes
generated throughout the research endeavour, thereby helping to challenge and deconstruct the stereotypes
produced by adultism (Bettencourt 2018; Oto 2023).

The co-created tool is a testament to this and represents a concrete example of how educational research
can contribute to transforming social practices and generating new forms of international collaboration with
a participatory approach.

Finally, this specific experience reinforces the principles of open science by making available not only the
results but also the processes, materials and lessons learned, most of which are freely available (Valdivia et al.
2022) for use and adaptation in other contexts.
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