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Abstract

'The United Nations’ Sustainable Development Goals (SDGs) framework was adopted

by every member state of the United Nations in 2015, and, albeit not legally binding, it is
arguably one of the most significant steps of humanity to address the identified problems

of our time. It addresses a wide range of topics such as environmental protection, equal
opportunities, education, eradication of diseases, famine, poverty, slavery and child labour.
Both concerning its comprehensive scope and its worldwide support, this framework arguably

represents one of the most significant international frameworks in human history.

Using education-related examples from a charity project related to a local health care
system in the African rain forest in Cameroon, this paper illustrates how projects can and
should implement critical aspects of the SDGs framework pre-emptively within their
scope. This could be at the local level, before and in support of the full, legally binding
implementation of the framework at the national level. This not only helps to make our world
a better place but also very concretely to reduce project risks, create funding opportunities and

make the project’s deliverables more sustainable.

The ‘Mahola Project’ (Mahola’ means ‘Aid’ in the local Bassa language) was founded in
2013 — following an exploration trip to Cameroon in order to assess the real needs of the

population in the deprived area around the village Siliyegue — as a response to meet these

DECLARATION OF CONFLICTING INTEREST The author(s) declared no potential conflicts of interest with
respect to the research, authorship, and/or publication of this article. FUNDING The author(s) received no
financial support for the research, authorship, and/or publication of this article.



C

UuTs
ePRESS

2

PAGE NUMBER NOT FOR
CITATION PURPOSES

Brooks, Kossmann, and Kossmann

needs. The main objective of the project is the development and deployment of a sustainable,
integrated, local health care system that is fully aligned with the SDGs and brings about
dramatic improvements for the quality of life of the people living there; far beyond ‘just’
providing health care and work opportunities. Education is at the core of the necessary efforts
to successfully deliver this system, changing minds and hearts.

Introduction

In September 2015, the United Nations Sustainable Development Goals (SDGs) were
adopted by 193 countries (1). They represent “a plan of action for people, planet, and
prosperity” (1) from 2015 to 2030. The SDGs build on the success of the Millennium
Development Goals (MDGs) which addressed the needs of Less Economically Developed
Countries (2). The 8 MDGs set targets for key areas such as reducing extreme poverty &
hunger and improving access to sanitation. The MDGs ran from 2000 to 2015 and have been

described as “the most successful anti-poverty movement in history” (2).

Despite the significant improvement delivered towards the MDGs, we still live in a world
where people experience hunger, suffer from air pollution and are disadvantaged by inequality.
The SDGs go beyond the MDGs with a broader range of goals and apply to all countries,
hence are often referred to as the ‘Global Goals.The SDGs consist of 17 high-level goals
(shown in Figure 1) and 169 targets that provide more detail within each goal.

HD GOOD HEALTH QuALITY GENDER B CLEAN WATER
POVERTY AND WELL-BEING EDUGATION EQUALITY AND SANITATION

DEGENT WORK AND 1 10 REDUCED
ECONOMIC GROWTH INEQUALITIES

@

1 CLIMATE 1 LIFE BELOW 1 PEACE AND 1 PARTNERSHIPS

ACTION WATER JUSTIGE FOR THE GOALS

Figure 1 The United Nations Sustainable Development Goals (1) (Image used
following the Global Goals Asset License at GlobalGoals.org)

Cameroon was one of the countries which made significant progress towards the 8 MDGs
but still faces significant challenges in, for example, eradicating extreme poverty and reducing
the burden of disease (3). The country restated its commitment to “Développement Durable”
(Sustainable Development) and the adoption of the SDGs at the 70" session of the United
Nations General Assembly (4).

'This paper will look at an example international development project in Africa, the Mahola
project (5), and how the project is implementing certain vital aspects of the UN SDG
framework pre-emptively, i.e., before and in support of the anticipated full implementation of

Project Management Research and Practice, Vol. 5, 2018



UuTs
ePRESS

3

PAGE NUMBER NOT FOR
CITATION PURPOSES

Educating for Change - Enabling Local Implementation of the United Nations” Sustainable
Development Goals in Cameroon

the framework at the national level by Cameroon. The Mahola project is concerned with the
development and delivery to the local population of a health care system in a deprived area in

the African rainforest.

'The Project Management, Awareness & Fundraising, and the Systems Engineering
activities of the Mahola project can be considered parallel streams as shown in Figure 2. The
Systems Engineering activities as applied for the Mahola project are displayed in phases that
are roughly aligned, albeit simplified, with the INCOSE Systems Engineering Handbook (7)
and the ISO 15288 (8): Concept phase; Design phase; Implementation & Integration phase;
and Transition & Validation phase.

Project Management i

Systems Engineering

5 i H o '
Q‘) A, ‘fQ G, ‘E’e A
Yo, o, 4 b:/% S oy Oy 0y U0, ey

#6,, oy e “ea, %,

Figure 2 Project Management, Awareness & Fundraising and Systems Engineering
activities of the Mahola Project (5)

At the time of writing this paper, the Mahola project had completed the design phase, with
three sub-projects still on-going that are concerned with the development of the solar energy
sub-system, the ICT solution of the Mahola system and the development of a computer game
for the recruitment and training of the staff members of the Mahola system, respectively.

However, the necessary funding for the implementation and integration phase of the
project had not been fully secured. As such, the master schedule of this phase (Figures 3 and 4)
is merely indicative of the activities, dependencies, and durations; but they do not represent the
particular completion times of the related activities. Figure 3 provides the high-level master
schedule of the implementation and integration phase of the Mahola project; whereas Figure 4
provides a more detailed view of the activities related to the implementation of the health centre

as part of this phase.

In the following sections, the paper will look at the implementation of the SDGs by UN
member states, and related difficulties for Multinational Companies (MNCs) and other
multinational organizations, as well as projects that operate across national boundaries. Then
we will present the pre-emptive, local implementation of related key SDGs by the Mahola
project in general. Finally, the paper explores several more detailed, education-related examples
of local implementations of the SDGs by the project.

Project Management Research and Practice, Vol. 5, 2018
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Task Name

- Implement Governance & Recruit People

Implement Governance 10 days
Recruit People 40 days BE
= Procure Equipment, Materials, 420 days v
Components & Supplies (EMC&5)
Procure for the Construchon of the Health 120 days | =]
Centre (including production of bricks)
Procure Bursaries 18 dayy
Procure Ambulance Vehicle 42 days —_—
Procure Other Equipment and Supplies 14 days =t
Procure ICT Solution 10 days Pt
Procure for the Water and Electncity 16 days ?
Distribution Network
Accompany Bursaries 1300 days
* Implement Health Centre & days = =)
Implement Ambulance 18 days
Implement ICT Sclution 10 days
- Integrate Mahola System 3 days
Prepare Integration 15 days
Conduct Integration 16 days,
Conduct Final Valdation 10 days
Wiater & y I o days  —
Figure 3 The Master Schedule of the Implementation & Integration phase (5]
Task Namg - |Duston | swt . Fesn 8 I e
Jun [Fab [ War [ Apr [ May [ Jun [ Jol [Aug [Sew ] Oct [Heov | Dec | Jon [Fet [ Mar [Apr [May [Jun [ ol [Aug
= Implement Health Centre MSdays Mon 260248 Fri 1040513 " = =
Prepare the site for construction 30 days Mon 2028 Fri0GRdE
Implement the foundatons 30 days Mon OD4ME  Fri 180418
Implement the cess pools 20days| Mon 210518 Fri 150618
implement the brick walls 40 cays| Mon IBDENE  Fri 100818
Implement the roof support structures 30ceys Mon 130BME  FriZNwE
Implement the roof 20days Mon 200818 Fri 1810/ME
Implement the solar panels 20 days MonZ2NOME  FritGMINg
Implement the tiles 30 days Mon 191118 Fri2&2n8
Implement electnicity 20days Mon N2ME  Fri2S0mns
Implement water and sewage 0 days| Mon ZBOING  Fri 220219
Implement doors and nets 0days MonZ02ME  Fri2zoans | §
Complete the modular building 10days Mon 0BD4ND  Fri 1904419 A
Complete the combined utility housing 10days Mon 22048 Friddodng ‘E_
Complete the waste and recycling housing Scays| Mon DSSHE  Fri100S1S ‘k
Implement Ambulance 10days MonOAMANS  Fri 190415 b—|
Implement ICT Solution 10cays Mon DBOANT  Fritwo4ns |
- Integrate Mahola System 36 days Mon 130648 Fri 280648 =
Prepare Integration 15days Mon 1MUSMS  Fridumsns
Conduct Integration 0days Mon 03DBND  Fri 14061% Bﬁa
Conduct Final Vahdation 10 days Mon 17/DEME  Fri 280615 H

Figure 4 The detailed Master Schedule of the implementation of the Health Centre (5)

Implementation of the SDGs at the national level

The SDGs are an ambitious set of goals adopted by 193 nations, but they do not have the
status of international law. There are a wide variety of implementation routes and stakeholders,
though national governments are the “duty-bearers”in the end (9). Achievement of the SDGs
is beyond the means or capacity of individual governments, and the SDG framework explicitly
recognizes this in Goal 17 Partnerships for the Goals. Governments must work with other
local and international stakeholders, including businesses and third sector organizations,

for practical implementation. Some goals may be achieved through legislation or taxes, for
example, Goal 13 Climate Action. Other goals will require the mobilization of business
investment, e.g., Goal 7 Affordable and Clean Energy. As part of their support for the SDG
partnership approach, the United Nations maintains a voluntary register of multi-stakeholder
programs for delivery of the SDGs. At the time of writing, there were 14 partnership

programs registered with impacts in Cameroon (10).

Implementation approaches will vary between nations based on their local circumstances
and may take time to develop and deploy (9). Local government also has a big part to play and
the Mayor of Bagangté, Cameroon was with other mayors in New York in September 2015 to
express her commitment to the ‘Urban Partnership for the Sustainable Development Goals’

(11).

Project Management Research and Practice, Vol. 5, 2018
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Many businesses are now starting to express the development benefits they provide, as
well as the negative impacts they have, using the SDG framework. For example, Airbus
has published its analysis of the 8 SDGs which are most relevant to its business (12). Some
businesses are concerned that the 17 SDGs and 169 targets are too broad a scope for them
to engage with meaningfully. A group of leading organizations in the fields of sustainable
development and corporate social responsibility have published the “SDG Compass” as an
approach for business leaders to “align their strategies as well as measure and manage their
contribution to the realization of the SDGs.” (13). The SDG Compass approach is shown in
Figure 5.

Non-Governmental Organizations (NGOs) or “Third Sector Organizations’ usually have
more experience in aligning their activities and reporting with national and international
development priorities. This is often necessary for attracting donor support, and those, which
have already been operating in the context of the MDGs will find it a natural transition to
the SDGs. Faith-based organizations have played a significant role in the negotiation of the
SDGs. Indeed, Pope Francis addressed the United Nations General Assembly which was
gathered to adopt the SDGs. The SDGs are strongly consistent with the papal encyclical
‘Laudato Si’ (14).

As well as implementing partnerships to achieve the SDGs, there is a parallel requirement
to report on progress towards the SDG targets. The data collection will be carried out by
national governments and consolidated by the United Nations Statistics Division. They
publish an annual report on progress to the SDGs (15).

'This combination of evolving national and partnership initiatives alongside national
reporting processes is essential in the context of the Mahola project. Since the specification of
these areas is yet incomplete, we must use the SDGs framework as the outline requirements
for the system and be prepared to report in a way consistent with the 17 SDGs and 169
targets.

The fact that the SDGs are implemented into national legislation by many countries
in different ways makes future compliance with this updated legislation in each country a
real challenge for MNCs, NGOs and international projects (both for-profit and not-for-
profit) that operate across national boundaries. Next, we will look at how the Mahola project
anticipates being compliant (pre-emptively) with the future implementation of the SDGs

through national legislation.

The local implementation of key SDGs by the Mahola Project

Anticipating the full implementation of the SDGs at the national level by Cameroon,
concerning legislation, regulation, programs, and reporting, the Mahola project took a
prioritized approach to partial, pre-emptive implementation of the framework at the local
level as shown in Figure 6. Key aspects of the framework were identified and explicitly fed into
the project at the level of the User Needs, cascaded down via the System Requirements, and
translated into corresponding Design solutions, and the Governance of the Mahola system,

including the Governance organization, policies and training.

Project Management Research and Practice, Vol. 5, 2018
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the SDGs

L)

S

Step 05
Reporting &
communicating <«

Figure 5 SDG Compass Approach (13)

By explicitly addressing the SDGs as user needs for the project, and related, specific parts
of these targets as project requirements and system requirements, the Mahola project can
ensure that relevant aspects of the SDGs be implemented. These include how the project is
run and the Mahola system as the project’s core deliverable. For both the User Needs and the
related System Requirements, acceptance criteria were defined that allow later verification
of whether the Mahola system satisfies the system requirements (verification), and once put
in operation (i.e., in the intended context), whether it satisfies the underlying User Needs
(validation). Design solutions were developed to meet the applicable System Requirements
that had been allocated to the sub-systems of the Mahola system. Some of these solutions to
the requirements are the health centre, the ambulance, the Governance organization, policies
and training of the local population.

The Governance Plan describes at a high-level all governance aspects of the Mahola health
care system that need to be addressed to deploy, operate and at the end of its life cycle dispose
of the system, including the business model both during the Mahola project and after the
closure of the project, during the operational use of the system. It describes the local decision-
making and the way the project, and later the system, will be governed and strategically
directed through policies that are appendices to the Mahola Governance Plan. It also describes
the oversight of the operations; the actual day-to-day running of the Mahola system regarding
its processes and roles; and finally, it provides a nominal resource model that defines the
number of employees and volunteers needed to operate the system as intended in accordance
with the current system baseline.

Project Management Research and Practice, Vol. 5, 2018



UuTs
ePRESS

7

PAGE NUMBER NOT FOR
CITATION PURPOSES

Educating for Change - Enabling Local Implementation of the United Nations” Sustainable
Development Goals in Cameroon

m Formal national implementation
\

y

Cameroon

Legislation, regulation,

programs, reporting at -

national level -
’

Pre-emptive local
implementation

Mahola Project

User Needs (from multiple stakeholders)

System & Project Requirements

Design (e.g. health centre, ambulance...)

Governance (e.g. processes, roles...)

Policies (e.g. environmental protection, child protection and safeguarding...)
Education (e.g. awareness, teaching, training...)

Figure 6  Pre-emptive local implementation of the SDGs by the Mahola Project (5)

Figure 7 depicts the Governance organization of the Mahola system, which has already
been partly put in place during the Mahola project. The elected Steering Committee has
already started overseeing the local activities related to the Mahola Project - supported from
abroad by the project leader, the systems engineer and the local coordinator of the project -
and will oversee the day-to-day operation of the Mahola System that, once deployed, will be
managed on their behalf by the ‘Administrator’.

The Steering Committee also nominates and supports five ‘Officers’ from among the local
population for the five different topics of the Mahola Policies, i.e., Environmental Protection,
Child Protection & Safeguarding, Health & Safety, Security and Ethics & Compliance.
These officers will drive their respective topics and ensure that necessary steps be taken to
continuously improve the Mahola system and generate awareness among the local population
regarding their topic. They own the similar policies, which are one of the most important
means by which the Steering Committee can govern and strategically direct the Mahola
system; while they are also necessary to secure funding and other support from industrial,
governmental and non-governmental organizations. Many of these potential partner
organizations must, or will want to, make sure that adequate policies be in place and well

implemented to qualify for their respective funding or other support schemes.

Furthermore, the policies under the ownership of these dedicated officers help to guide and
make explicit reference to the SDGs strategically. For example, the Environmental Protection
Policy states that ‘the Mahola Project is committed to minimizing the negative environmental
impact of its practices with the continual improvement in its environmental performance...
The Mahola Project has many goals for those who live locally but are not directly involved in
environmental matters. In particular, the Mahola project refers to (and strives to follow where
applicable) the recommendations of the United Nations’ Sustainable Development Goals
(General Assembly, 2015) (1).

Project Management Research and Practice, Vol. 5, 2018
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Abroad

Cameroon

4 )

Steering

Committee

Oversight of the Mahola System
and Strategic Governance

~

Child Protection &

Safeguarding (
Officer

Health & Safety
Officer

Administrator

Environmental

Protection Officer Mahola System
Ethics &

Day-to-day operations Compliance Officer

Security Officer
\. y,

A

Figure 7  The Governance organization of the Mahola system (5]

To plan, conduct and assess the effectiveness of education-related activities to promote and
implement the SDGs within the scope of the Mahola project — in close cooperation with these
policy officers — one of the roles of the Mahola system is that of a “Trainer.” This employee will
drive all education-related matters, including the teaching of both pupils and staff members
at surrounding schools, training of staff members and volunteers of the Mahola system, and
raising awareness among the local population in the area.

Thus, it is anticipated that multiple objectives of the SDGs framework will already be
sufficiently addressed, independently of the timescale of the national implementation of the
full framework by Cameroon. However, this national implementation may contain detailed
aspects that the project could not anticipate, e.g., reporting mechanisms and frequencies.
'The need for minor adjustments, therefore, should be expected. Still, most of the relevant,
underlying topics are likely to have been addressed in a significant way already.

Education-related examples of the local implementation of
key SDGs

Around the globe, education plays a crucial and undeniable part. It becomes even more
powerful in deprived countries like Cameroon where access to schools and universities might
not be a priority for families as they cannot perceive how it will help their children to become
capable and respected members of the community they live in and how they will contribute to
making the world a better place.

In the following part of this paper, we will develop how two concrete examples, based on
the SDGs, could make a difference to the population in villages in the jungle of Cameroon.
Obur first topic consists of introducing, implementing and assessing the ‘3Rs — Reduce,

Project Management Research and Practice, Vol. 5, 2018
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Reuse and Recycle’ through a series of diverse and engaging lessons in the local primary
schools of Mawel and Nguimakong, which are several kilometres away from Siliyegue.
The selected aspects of the relevant targets under SDG 12 (1) are highlighted in green in
Figure 8.

The second topic aims to achieve gender equality by emphasising and demonstrating to the
members of the village of Siliyegue and other surrounding villages that both men and women

can do tasks in and around the household. The selected aspects of the relevant targets under

SDG 5 are highlighted in blue in Figure 8.
SDG 12 Ensure sustainable consumption and production patterns

12-5 By 2030, substantially reduce waste generation through prevention,
10 R reduction, recycling and reuse.
m 12-8 By 2030, ensure that people everywhere have the relevant information
and awareness for sustainable development and lifestyles in harmony
with nature.

SDG 5 Achieve gender equality and empower all women and girls

End all forms of discrimination against all women and girls
we everywhere.

Recognize and value unpaid care and domestic work through the
provision of public services, infrastructure and social protection
policies and the promotion of shared responsibility within the
household and the famuly as nationally appropriate.

Figure 8 Selected example aspects of targets under SDGs 5 and 12

Figure 9 shows a typical curriculum map for the topic “The 3Rs — Reduce, Reuse, Recycle’,
which represents a termly overview of teaching contents on the topic, and how these can be
linked to different subjects that are taught in these schools. Linking the topic into several
subjects brings the advantage of deepening the learning experience and making use of other
knowledge and experience that pupils and staff members at these schools will gain. This also
enhances the realization of how relevant this topic is, which could not be achieved if the topic

was taught in isolation only.

Figure 10 displays a detailed teaching plan for a specific teaching unit on the selected topic.
The benefit of such detailed teaching plans is that the teaching quality is likely to be higher
and the knowledge created during the preparation, conduct and subsequent assessment of the

respective teaching unit can be re-used and continuously updated and improved.

'The teaching plan contains the learning objectives, criteria for the assessment of the
teaching effectiveness (signs of success), inputs, group work and discussion elements, resources
(17) and where they should be used, as well as short-term and longer-term assessment

activities.

9 Project Management Research and Practice, Vol. 5, 2018
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English:

-Non-fiction opportunities:
reports, newspaper articles.
-Persuasive: letter to
persuade other people to
reduce, reuse and recycle.
-Marrative: the story of a
plastic bottle...

-Poetry: children to compose
their own poem about
recycling.

Using items of waste to learn

Mathematics:

History: Act/DT,
As a suggestion, the -The children will

children can study the research artists who

about: effect of pollution since have used items of
-Shapes. thg Indm‘rrml rubbish to form ideas
-Data handling and analysi lution. of how rubbish can be
from waste surveys. used to create pieces
-Recording results in charts - of art,

and fobles. PSHE: “Organise an art

-Using sorting diagrams.
-Pictograms.

-The children can create
musical instruments using items
of rubbish and explore the
different sounds they can
produce.

-The children can compose
songs they could perform
during the art exhibition,

We will look closely at
the impact of waste on
people’s health in the
short and long term.

exhibitionand invite
parents/carers to
come and see it.

The 3Rs: Reduce -
Our curriculum map

Foreign lanquage:
The children could
explore how
recycling is done in
other countries
around the globe
using stories and

Reuse- Recycle

The 3Rs:

Different specific activities can
be done with the children like:
-Taking pictures of items of
waste in the environment,
-Developing a sense of
responsibility concerning waste,
-Implementing the different
ways to reduce waste,
-Developing a recycling action
plan for the school and for our
own homes.

-Evaluating the impact of our
recycling campaign,

Highlights:
Walk around the village to take p:chras of how
recycling is impl ted/not i

short movies to
support learning,

Art exhibitionand presenta

of the local community,

through this unit to the parents/carers and members

IcT:

The children will use
ICT to research about
waste or create charts
for example.

tion of the work done

We will be studying the
impact of pollution around
them and on a larger scale,

They will make the link Aivi . thei .
with global warming, Ls:;rrgfhlrgs o thelr febitore,
-Teeth and healthy eating,

Through this topic, the children could study topics like:
-Plants and animals.
-Materials and their properties.

Figure 9 Example curriculum map - a termly overview of teaching contents and how
these can be linked to different subjects
The 3Rs: Reduce- Input Shared work — whole Group work Plenary and assessment
ReuseRecvcle, class work

The following activities have been developed for mived
abilities groups, however they might nesd to be sdapted for
children with special education needs

This is the sscond lesson of a | Display some pictures taken | Introduce the topic, leaming | Firstactivity:
series of lessoms about the | last session om the board while

objectives and signs of success | Tell the children that on their tables, they will fisd differest | Children to share their posters to the
3Rs. The children would bave | the children are coming inand | to the children Check that | picteres of waste and that they have to sort them out into | class.

Review, recall reflect:

pictes o ilbestrate  what
should'shouldn’t be found i
the environment.

LO (Learning Objectivesk
To develop a sense of
responsibility  concerning
waste a0d the impact it has on
e emviroament.

Signs of success;

T can explain what waste is

I ocan st out dems in
different catepories

.1 can explain what the 3Rs
are and give examples

sit in ther mixed abilities
groups,  (Obvicusly  the
pictures will have been
appropriately chosen covering
a wide range of different type
of waste: plastic bag, plastic
bottkes, cams, serap metal,
paper, batteries..)
Cax you tell your talk partner
what you see in these
pictures? Share your ideas.
(Some children used %o see
litter  scattered  im  the
esvirosment might sot even
motice it in the pictmes < i
this happess, emphasize om
ome pichore and describe it in
more detail with the class
befm!nm ‘more time to the
childres to bave another look

A e fisd vays to act

at all of the pi ']

Introdusce & picture withoot
litter in it < How about this
picture? What is differest?
What feelings are emerging at
the sight of &7 Tell your
partner all showut it

they understand the meaning.

Collect  ideas  about the
pictures (hopefully responses
will include waste, rubbish,
plastic, ot natusal,
polluoting..or other words
Imked to our topic).

-As 3 class, Ty o come o
wilh a definition for waste (or
litser or rubbish if they prefir)
= children can then use the
dictionary or interset 1o check
thewr  defimition. Wil the
definition be the same for the
other words? If sot what are
the differences and why do
vou thisk the definitions are
mot similar?

Display  the  different
definition on the board,

dafferent categories. Emphasise that they will have to explain

what catepories they have chosen and why
= Teacher i wander arcund and to exchange ideas with the | -Thumbs up / diumbs down: esing the

children.

Assessment:

different signs of swocess, the childen

=% Children to sxplain their choices — discuss with other | can assess their own beaming (If they

groups what thev think as well
(Some children might have gpone for plastic’'metal other or for | thumbs up, otherwise: thumbs down;
waste rubbish Titter)

think they have achieved a tapet

not sure: thumb i the middle. )
321

To go fisther: Show the children a picture of a banasa skin | Tell your talk partner 3 facts you have
learnt today.

amd ask them in which category they think it will go — &iscuss.

Tell yeur talk partner I facts you

. review definitions, check LO and signs of | woeld liketo lesmn more about.
mm{limmbs up'down for signs of saccess mumber 1 asd | -Tell your partser 1 action you're golng

numiber 2).

Introduce then the 3Rs Reduce = Reuse = Recycle x

to implemsent right away
et steps;

suggested in the Eco-School, a Rubbish momster seacher | -To implement the different wavs to

resource(17).

reduce waste.

= Children to realise that us, human beings, are pnllulu\g our | -To develop a recyclng action plan for
homes.

oun  plamet

by scattering  waste

the school and for cer owa

:md«mguhem-pmuhumﬂumm&.mnﬂdebm To resch out and becomse ambasssdor

om us and all other living creatures as well

S Children

Second activity.

Explain the children that in groups, s
that will be displayed around the school and in other public
places in the leeal cormmnity. The posters should include ina.
way o aother all sbout the 3Rs s=d bow we necd fo change
our attitude towards waste in order o reduce the impact it has

om the enviroament.

Dependieg on the level of the childres, it could be pictures

, they have to create

for this SDG,

-To ealuste the impact of our
recyeling campaign — at homse, in the
village. {To be done afier a couple of
moeths for example).

caly, pictures and words or pictures and a short text

Figure 10

An example teaching plan for a classroom teaching unit

Figure 11 provides an example teaching plan for a series of five awareness sessions on

the topic of ‘Gender Equality’ that can be delivered to multiple villages, one at the time. The

intended public includes everyone in each village of the area, from children to grandparents,

women, and men, boys and girls. The target of these awareness sessions is to help bring about
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a deeper understanding of ‘gender equality’ in general, and especially the empowerment of all
women and girls, and what this means to local people in their daily lives. While it is true that
both men and women are discriminated against in certain ways of life or professional areas, it
is arguably more difficult for women to overcome such difficulties, hence the particular focus

on the empowerment of women and girls.

The first session aims to raise awareness among the inhabitants of the village and the
surroundings concerning gender equality and empowering all women and girls, starting with
the sharing of thoughts and opinions about these ideas and how they are perceived within a
family or the community. It is essential to record what is shared so that it could be used as a
reference to track changes and progress towards our goal. The basic thoughts about the topic
will be repeated briefly at the beginning and end of each subsequent session to enforce the

main messages.

'The following sessions will look in turn at activities that are typically reserved for men and
other activities reserved for women respectively. Practical activities could be climbing up palm
trees to harvest seeds needed to make oil (subject to volunteers of course) and then pressing
the seeds to produce oil, which are activities traditionally carried out only by men. Activities
could follow that are typically carried out by women only, such as cooking and washing up.
These activities and a meal following the sessions are further opportunities to bring everyone

together and discuss and strengthen the bonds among the local population.

Achieve gender Shaved discussion and Grosp work Newt

equality and

smpowey 3l

women apd

Birls,

This is a series of | Sessiom L: Todevelop a sense of i ader eqeality and ing all women mdgl’ls Next steps:
five sessioes | The aim of this first session is 1o radse awaresess among the inhabitants ofua\ﬂl.ageandme d 1 all w i
desigmed for | girls Thensfors, i i ieportast 10 startthe ssssion by sharing thosghts and cpiions sbout these ideas and hun Eh:\ :ne'pﬂrgn:d ‘within & fanily or the commuity, | -Shorrrem
sveryone  who | Make sure i sk dusa aluation:

wants to join from | Onee all the ideas bave been colbeeted, explais in details what this SDG is about usmg mmee:mp]es stories, ylcnrm or videos o support arpuments. Some of the | To  evaluate the
children toadults. | participasts might not be supportive of the initistive so it is important to highlight the fact that theses changes won't happen overnight but will be built litthe by litthe to | impact  of ow

creste abetter world to live in campaign 3t the
: At the end of the session, encourage the partcipasts to eflect on what has been isroduced and challenge them by asking what they could do intheir own housebold | beginning of each
Ta achieve | 1oreachthis SDO session — To make
pender  equality amsendments  if
=d ing | Sessiom 3: Touse practical activities tod £ ity concening gender equality and empovwering all womes and girls. (1/3) needed
all women and | Re-inioduce the SDG s it is crclal mrmpmm;m s\ohex:tag-a]nbel’m starting the session and bouncing back on the previous sesshon, sk if amry changes kave
girls already been implemented -Long term

Explain that dering this session asd the following two, we will take them out of their comfort zone by trving diffesent activities as we want to go away from every | evaluation:
elbelé that some tasks jobs ase cnly for women of men. Today, we will particularly look at tasks mainly do by mven and we will try to change their mindset: Climbing | To resch out and
up trees nd mnsing palm oil In this sessios, men will Bave to teach womes how to clim & tee (obmsously if they want to 88 some might be afaid of heights) and | become

ek in mi ambassadors

Kmr\ile«ﬂuckulheu\dofﬂ«s!woa promote this
particislar SDG.

Session ¥ activities to devel ibility concersing gender equality and empowering all wemes and girls (2'3) Te evaluate the

Re-intoduce the $DG as it is crucial for the participant: siohw:rullnkfmammaﬂwm»nw bouncing back ca the previous session, ask if ey changes bave | impact of ow

already been implemented campaign - at

In this session, we will look particularly at tasks mainly do by woren and we will try %o change their mindset. Cooking and washing up. Following the same planas | home aod in the
Iast week, sk the participants in mined groups to prepare & meal togetber a5 to do the washing up. The neeal could be 1 simple 3 rioe and vegetables and will also | village a couple of

e a brilliamt to share it once ready. moaths after the

Md{mkumm&m‘musm. last session for
example

Session 4: Touse practical activiti develop f responsibilin one ._...Egmd«eqwhrvnnd«npwmgallumeaw girls (33}

Re-introduce the SDO as it is crucial for i 1o hear it agai starting the and bouncing back on the previous session, ask if any changes bave

already been implemented.
This session is all shout jobs and education. Using role plays, the participasts will have their car fixed by a woman-mechasic, 3 baby delivered by a male mid-wife, a
femabe bus-driver taking them on a road trip of a woman susgeon fixieg a brokes beg (Any other sugpestion could be made ) The aim of this sssion is to emphasize
that education is net enly for boys but equally for girls. It al that there should be s barrier in terms of learming: why couldn’t a woman be a mechanic
or why n man couldn’t be  md-wife? Make the participants thizk not only for themselves but moreover what they wish for the next penerations, They could become
bescons of gender equality and shising exampbes of what all women and girls cas achieve.

Session 8: To evalute the impact of the previous sessicns
Once everyone is settied and ready to start, remind them what our poal was. It could be a good opportunity 1o read the SDG again or to share some figures about the
matter. Ask the participants to reflect on what oer starting point was and if they have noticed some changes over b last weeks. If so, what is different? How did it
Bappen? Why? s it better or worse? Why? Record the answers and compare them to the notes taken during the first session. Encousage them to express bow they el
about it

As 3 community, discuss what the next steps could be. What else can we do? How? Do we need 1o create 3 commnzites 10 overview the matter? How oflen 1o we need o
meet? How cam we have an impact in the lives of others? How can we reach out and become ambassador of this SDG?

Figure 11 An example teaching plan for village awareness events

Multiple role plays with volunteers from the people present would also be useful to
highlight certain points and provide an enjoyable time for everyone. For example, a role play
with a girl playing a bus driver and discussing with a male midwife their working day would
not only help to raise awareness and critically think about the current situation, but it would
also be perceived as funny, enjoyable entertainment with all the people from the community
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improve the current situation locally in a concrete way.

Conclusion

'The paper first looked at the United Nations’ SDGs framework, which was argued to be one of
the most significant international frameworks in human history, both concerning its scope and
its worldwide support. Then we briefly addressed the implementation of the SDGs by nations,

as well as MNCs, NGOs, and projects that operate across different countries; and we looked in
more detail at the pre-emptive, local implementation of critical aspects of the framework using

an example of an international charity project.

'This pre-emptive and partial implementation at the local level, before and in support of
the anticipated implementation of the SDGs by Cameroon through national legislation,
was pursued for multiple reasons. They include: including the wish of the project team and
stakeholders to bring about significant improvements along some of the axes suggested
by the SDGs, and also, the necessity to secure funding and other support from various
organizations that increasingly expect at least partial project alignment with crucial elements
of the SDGs to qualify for their support. In addition to that, not anticipating pending changes
in the local legislation that are based on Cameroon’s commitments concerning the national
implementation of the framework would have represented a significant risk both for the
project itself and the sustainability of its deliverables, most notably the Mahola system as the

core deliverable.

The paper looked especially into some education-related aspects and presented two concrete
examples of driving education to make progress towards achieving relevant SDGs (via certain
aspects of their associated targets). The first concerns the topic of the 3Rs — Reduce, Reuse
and Recycle’ through a series of diverse and engaging lessons in the local primary schools
of Mawel and Nguimakong, which are several kilometres away from Siliyegue. The other
concerns ‘gender equality and the empowerment of all women and girls’ through a series
of awareness sessions for village communities in the area that focus on specific tasks in and
around the household that could be carried out by both men and women.

'The above, of course, does not only apply to the Mahola project, which was used here as an
example. Instead, from a project management perspective in the international context, relevant
aspects of the SDGs and their associated targets must be considered to make any such project
more successful, reduce project risks, and make the world a better place. Education is key to
achieving this. Thus, planning, conducting and assessing (and reporting on) SDGs related
training, teaching and awareness activities should be pro-actively integrated into similar

projects’ master schedules — even if there may not be a legal requirement to do so yet.

Therefore, we strongly encourage everyone who is leading or otherwise involved in
supporting an international development project to make sure that the relevant aspects of the
SDGs be considered and implemented as appropriate in the given context. The project’s long-
term success depends on a clear focus on education to enable the necessary changes in the

minds and hearts of the various project stakeholders and beneficiaries.
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